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Rishi Valley,
August 1,  2012

Dear Teacher,

A warm welcome to the growing national and international family of
the Hindi Ki Duniya series!

These books have been made to teach Hindi to non-Hindi-speaking
children aged 5-10 years. But it has been seen that 5-6 year old
Hindi-speaking children also learn how to read and write Hindi with
great ease using the Hindi Ki Duniya 1 and 2. These books can also be
used to begin to teach Hindi to older non-Hindi speaking children
aged 10-13 years. They are likely to complete the programme faster
and learn this language more rapidly.

The books and CDs have been designed keeping in mind the interests
of young children and the principles of teaching and learning a new
language. However, they are only a means to make the teaching-learning
process enjoyable and effective. You play a central role in  bringing
these books to life for your children and in attracting them towards
this language. This guide presents a description of how the lessons of
Hindi Ki Duniya 3 and 4 could be taught and how the activities could
be completed successfully.

There is a difference in how Hindi is taught to Hindi-speaking children
and to non-Hindi speaking children. At the end of this guide you will
find a section that throws light on this from different perspectives.
The more you understand these differences and the more you become
familiar with the ways of doing the activities in this book, the more
you will be able to use these books creatively with children and help
your non-Hindi-speaking children.

Hence do take some time to read this guide.  But please treat the
instructions given here as suggestions and not as rigid inflexible rules.
As you use these books, it is possible that you  may change the sequence
of some activities, add some new ones, or bring in some changes in the
rules of the games.  When parents and teachers use these books keeping
in view the needs and difficulties of their children then they would be
able to take the suggestions provided here much further and enrich
the process of teaching and learning.

I hope you and your children will enjoy teaching and learning Hindi
through these books and you will also have a strong sense of
achievement.

Chandrika Mathur
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About the Hindi Ki Duniya Series

The Hindi Ki Duniya series is a complete and enjoyable method for teaching and learning
Hindi as a second or third language for primary school-children who do not speak Hindi
at home.  This method:

� Develops spoken as well as written Hindi for non-Hindi-speaking learners
� Provides grammatical explanations and also develops spontaneity of response
� Develops comprehension skills as well as expressive abilities
� Offers activities that are enjoyable yet purposeful
� Includes games as well as structured written exercise
� Provides rich exposure to language as well as systematic language-building that

is age-appropriate.

The  Hindi Ki Duniya  series  comprises of textbooks, workbooks, CDs, flash-cards and
charts. This activity-based teaching-learning material is  made at three levels: Beginner,
Intermediate and Advanced. These books, with rich illustrations, invite children to
actively colour, draw and write in them, thereby making the books as well as the Hindi
language their own.  While the basic approach in the series remains the same, each level
builds systematically on the previous one and brings in new areas of focus.

The areas of focus for each of the levels are as follows:

     Beginner level: Hindi Ki Duniya 1 and 2 for classes 1 and 2
� Providing an exposure to sounds and script
� Building a memory bank of vocabulary with sensitization to gender

of nouns
� Developing basic reading and writing abilities of the Devanagari script

     Intermediate level: Hindi Ki Duniya 3 and 4 for classes 3 and  4

� Developing sentence structures for speaking and writing
� Expanding vocabulary related to daily-life situations
� Developing conversational ability

     Advanced level: Hindi Ki Duniya 5 for class 5

� Enabling comprehension of different kinds of texts written for children
� Developing a grammatical understanding of Hindi
� Developing the ability to express oneself in informal contexts, orally and

formally in writing

The Hindi Ki Duniya series lays a strong foundation, by the end of class 5, for meeting
all the objectives laid out in the syllabi of the CBSE and the ICSE boards for learning
Hindi as a second language. It enables non-Hindi-speaking students to handle with
confidence the prescribed textbooks from class 6 onwards along with their Hindi-speaking
friends.



8

INTRODUCING HINDI KI DUNIYA 3 AND 4

Hindi Ki Duniya 3 and 4 constitute the intermediary level of this language learning programme.

Hindi Ki Duniya 3 is intended for children of class 3. It consists of a textbook, a workbook, a CD
and flash-cards of all the 5 lessons.

Hindi Ki Duniya 4 is intended for children of class 4. It consists of a textbook, a workbook, a CD
and flash-cards of all the 5 lessons.

Together, these books cover a range of themes connected to a child’s life. These have been
presented in ten lessons (paatha), five in Hindi Ki Duniya 3  and five in Hindi Ki Duniya 4.    Some
activities of each lesson are presented in the textbook and some are presented in the workbook.

What will the children be able to do
after completing these books?

1. The children’s  vocabulary will expand.  They will become familiar with and use about
1000 nouns and 250 verbs.

2. They will become familiar with the gender of nouns and will be able to see the effect
of gender and apply this on other words of the sentence.

3. They will become familiar with and use various sentence-patterns of Hindi.

4. They will become familiar with and use the oft-used tenses of the verbs in Hindi.

5.  They will be able to follow conversations related to their daily lives.

6. They will be able to express their ideas on topics related to their daily lives.

7.  They will be able to read age-appropriate Hindi texts with comprehension.

8. They will be able to write short descriptive and narrative texts.

A brief description of each lesson or paatha

� The lesson is a ‘unit’ of teaching and learning.  Some activities, games and exercises of
the lesson have been presented in the textbook and some in the workbook.

� In each lesson there are three kinds of text to introduce the child to the language:
dialogue, story and song. They present the themes of the lesson in simple language,
linking them with the lives of the children.

� The dialogue, story and song form the basis of all the games and exercises presented

in the textbook and workbook.

� By playing these games and doing these exercises children will learn to observe the
patterns of the Hindi syntax, practise them and use them in a natural way while
speaking and writing in this language.
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Activities of each lesson

The Textbook

A dialogue and related exercises: These illustrated dialogues between Hina,
Noor, Amar and their parents depict some situations in the life of these children.
They present  the  theme of the lesson to the child in the form of a simple dialogue.
Children are introduced to the different patterns of sentence structures through
these dialogues.  The dialogues have been recorded on the CD.

A story and related exercises: The theme and language-related objectives
introduced through the dialogues also form the basis of the story.  The language
used in the story is more varied than that used in the dialogue. Attractive
illustrations help the child make sense of what she reads. They also invite the
child to enter the world of the story and empathize with its characters. The story
has been read aloud on the CD.

A song and related exercises: The vocabulary introduced in the dialogue and
story is extended through the song and related exercises.  The song has been put
to tune and recorded on the CD to the accompaniment of music.

Poorampat or Bingo game: This is a variation of the game of  bingo, housie or
tambola.  Children say ‘poorampat’ instead of saying ‘bingo’.  ‘Poorampat’ means
that the game has been completed.  This game helps develop children’s listening
comprehension.

Grammar Pages:  The grammatical basis of the patterns of sentence structures
taught in the lesson is explained explicitly on these pages.  Short exercises for the
immediate application of each concept are also provided here.

The Flash-cards
Two kinds of flash-cards are presented with these books: picture-cards and word-
cards.  At the intermediary level verbs have also been presented on the flash-cards,
apart from nouns. Children play many games with these flash-cards and learn to
recognize nouns, name them, and learn the gender of the nouns. Flash-card games
prepare children to handle the written exercises with greater success.

The CD

The dialogue, story and song of each lesson are presented on the CD.

The CD enables the children to hear Hindi being spoken, read and sung at home.
They also get exposed to hearing this language in a voice other than that of their
teacher.
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The Workbook

Exercises linked to nouns: The following games and exercises have been designed
to practise the nouns introduced earlier as well as new ones along with their
gender:

A snakes-and-ladders style game helps practise the application of gender of
nouns.

An evaluation exercise checks the knowledge of gender of nouns through the
usage of EòÉ, Eäò or EòÒ.

A crossword puzzle is a fun way to focus on the knowledge of nouns and their
spelling.

Children learn to recognize and use the patterns that govern the form and usage
of singular and plural.

Exercises linked to sentence structure: The following games and exercises have
been made with the objective of observing, practising and internalizing specific
sentence structures introduced in the lesson:

Board game for practising verbs: A board game for practising the forms of the
verbs  is included in some of the lessons.

Oral exercises:  Each of these exercises gets  the child to practise orally sentence
patterns taught through the lesson .  Illustrations have been provided so that
children practise grammar while understanding the meaning and the context
of the sentences.  An answer key is provided at the bottom of the page, so that
children may check and see if their answers are correct or not.

Written exercises: Each exercise gets the child to practise one or two sentence
structures in writing. The written exercises are most often illustrated so that
children practise sentence structure keeping in mind the meaning and context
of the sentences.

Free writing: This is a free writing exercise based on the main theme of the lesson.
In Hindi Ki Duniya 3 the focus is on writing about oneself while in Hindi Ki Duniya
4 the writing could be descriptive or narrative in nature.

The magazine section: This section contains fun activities that children would
wish to do independently.

Quiz: This is an enjoyable activity with questions associated with the themes
of the lesson. The children use their general knowledge to answer these.

T.P.R. or Total Physical Response: This is a well-known method of teaching
new languages in which the teachers give instructions which children follow
through actions, thereby showing their comprehension of the language.

Class Activities: Under this heading there are some suggestions for getting
children to do a concrete task like making an artefact.
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What is the rationale for the objectives of the lessons?
The lessons of Hindi Ki Duniya 3 and 4 are based on three types of objectives:

1. Communicative objectives
In order to learn a new language it is necessary to bring into the classroom the reality of the
child’s life, the topics she is interested in and the situations in which she often finds herself.
Hence, asking for and giving information to introduce each other, giving and borrowing
things, talking about one’s likes and dislikes etc. are some of the many ideas that children
communicate with one another and with the adults around them. The communicative
objectives bring into the lessons the reality of the children’s lives and their natural interests.
For instance, in the first lesson Amar, Noor and Hina exchange three types of information
about each other: name, age and family relationship.

2. Thematic or semantic objectives

In order to give the above three kinds of information we need vocabulary from certain specific
themes or semantic fields:

• Age (and birthdays) can be shared if you have the vocabulary for names of the months
and numbers.  For instance, one needs to say “I am five years old.  My birthday is going
to come soon, on July 16th.

• Often children introduce themselves by mentioning their relationship to someone.  For
instance, a child may say “I am Sharada, Suraj’s sister.” Or “I am Pratyusha, Sundar
Sharma’s daughter”.  But in order to say this, one needs to know how to express family
relationships.Hence, in the first lesson, numbers are taught through the song ‘Hindi ki
Ginti’ and names of family relationships are taught through a song ‘Shaadi ka Geet’. Through
a classroom activity entitled ‘Calendar’ children learn the names of the months.  In this
manner the semantic objectives of each of the lessons are achieved.

Matching Activity: Children recognize an object by reading the description
of that object and they match it to the picture. They also colour the pictures.

Riddles: Some riddles are presented here for the children to solve.

Role play: With a sample conversation as a guide, children are invited to make
up and present similar conversations through a role play. Various sentence
patterns that they have learnt and practised earlier in the unit are thus used in
a real-life situation.  Creativity and a sense of humour may come into play as
children enact these roles.

Evaluation exercise: This tests the children’s application of the basic grammar
concepts and sentence structures taught in the unit.  In Hindi Ki Duniya 3 this
takes the form of episodes from the life of a friendly ghost.   In Hindi Ki Duniya 4
the evaluation exercises follow a more standard test-format.
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3. Grammatical or syntax-related objectives
In order to teach Hindi to non-Hindi-speaking children it is essential that they are asked to
• Observe the language patterns
• Repeat and practise the language patterns
• Internalise the language patterns

All the three phases are important so that while speaking and writing children find the right
words without thinking too much about it and without hesitation. For example, if +É{É

happens to be a girl, and the child gets confused and hesitates between asking '+É{ÉEòÉ CªÉÉ xÉÉ¨É

½èþ' and '+É{ÉEòÒ CªÉÉ xÉÉ¨É ½èþ', then it is really very difficult for her to use this language in every
day situations.  The oral and written exercises given in the workbook help the child practise
all the major patterns of sentence construction in a sequential manner.  By practising these
repeatedly, children will be able to feel confident about speaking as well as writing in the
new language.

The specific objectives of each of the lessons in Hindi Ki Duniya 3 and 4 are given in the tables
that follow:

Components of
the lesson

Specific objectives of each lesson of Hindi Ki Duniya 3

¦ÉÉ´ÉÉÊ¦É´ªÉÎCiÉ ºÉÆ¤ÉÆÊvÉiÉ
Communicative

Objectives

´ÉÉCªÉ-®úSÉxÉÉ ºÉÆ¤ÉÆÊvÉiÉ
Grammatical or

Syntactic Objectives

Ê´É¹ÉªÉ/¶É¤nùÉ´É±ÉÒ ºÉÆ¤ÉÆÊvÉiÉ
Thematic or Semantic

Objectives

Dialogue
Patang, Gaind,
aur Lattoo

Story
Ganit Ka Paath

Song
Rangon Ka Geet

2 • Offering  something to
someone

• Accept something
from someone

• Declining to take
something from
someone

• Revision of vocabu-
-lary taught in classes
1 and 2

• Objects used at home
and in school

• Names of games and
toys

• Colours (masculine,
feminine and plural
forms of colour adjec-
-tives)

• ¨Éä®äú {ÉÉºÉ, iÉÖ̈ ½þÉ®äú {ÉÉºÉ

+ÉÊnù

• ¨ÉÖZÉä, iÉÖ̈ ½åþ +ÉÊnù
• Patterns of conjuga-

tion of verb roots
ending in aa, ee etc.
in the future tense

• Effect of preposi-
tions on
masculine words
ending in aa

1 Dialogue
Naya Dost

Story
School Ka Pehla
Din

Song
-Hindi Ki Ginti
-Shaadi Ka Geet

• Introducing oneself in
terms of name, age
(birthday), family rela-
tionships

• Asking someone to in-
troduce themselves

• Addressing adults
• Talking about adults

• Revision of vocabu-
-lary taught in classes
1 and 2

• Numbers (1-40)
• Names of family

relationships
• Calendar (days of the

week, months)

• ¨Éä®úÉ,¨Éä®úÒ,¨Éä®ä,úiÉÖ̈ ½þÉ®úÉ-iÉÖ̈ ½þÉ®úÒ

• EòÉ-Eäò-EòÒ with ºÉÉ±É
• Forms of verb ½þÉäxÉÉ in

present tense
• JÉc÷É ½þÉäxÉÉ/¤Éè̀ öÉ ½þÉäxÉÉ in

present tense and
present continuous
tense
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5 Dialogue
Park Mein

Story
Bargad School
Ki Picnic

Song
Poshampa

• Expressing likes and
dislikes in terms of
games and other
interests

• Expressing ability or
inability to do some-
-thing

• Things that we see
 in a city

• Names of different
means of transport-
-ation

• Games and vocabu-
-lary used while
playing games

• Revision of vocabu-
-lary taught in previ-
-ous lessons

• Revision of present,
future and near fu-
ture tenses

• Revision of impera-
tive

• Subject and object di-
rected forms of the
verb +ÉxÉÉ

• Usage of ±ÉMÉxÉÉ – to
indicate the beginning
of an action

• Causative pairs:
{ÉgøxÉÉ-{ÉgøÉxÉÉ, ºÉÒJÉxÉÉ-ºÉJÉÉxÉÉ
etc.

4 Dialogue
Kise Kya Pasand
Hai

Story
Picnic Ki
Taiyaari

Song
Gudiya Ko God
Mein

• Expressing likes and
dislikes about food

• Using the appropri-
-ate form of impera-
-tive while speaking
to people older and
younger than oneself

• Names of fruits, veg-
-etables, cereals etc.

• Names of different
kinds of flavours

• Ways of cooking and
eating different fruits
and vegetables

• Words that help de-
-scribe fruits and veg-
-etables (pulp, seeds,
peel etc.)

• Object directed verbs:
+SUôÉ ±ÉMÉxÉÉ, ¦ÉÉxÉÉ, {ÉºÉxnù

½þÉäxÉÉ etc.
• Accord of such verbs

with their object
• Forms and Usage of

imperative
• Negative of impera-

-tive: usage of xÉ½þÓ-¨ÉiÉ
• Expressing near-fu-

-ture with verb+
´ÉÉ±ÉÉ-´ÉÉ±ÉÒ-´ÉÉ±É ä

3

Communicative
Objectives

Grammatical or
Syntactic Objectives

Thematic or Semantic
Objectives

Components of
the lesson

Dialogue
Kaun Kahan
Rehta Hai

Story
Jaanvaron Ke
Ghar

Song
Jungle Ki Duniya

Text
Paltoo Jaanvar

• Asking questions
and replying to
questions about
one’s home

• Asking for and
giving information
about the
location of one’s
home, type of home
etc.

• Uses of homes in
the context of
animals

• Man and his homes
• Animals and their

homes
• Ordinal numbers
• Cardinal numbers

(40-1,00,000)
• Use of ´ÉÉ±ÉÉ-´ÉÉ±ÉÒ-´ÉÉ±É ä

with nouns
• Use of Prepositions to

show location Eäò +ÉMÉä, Eäò

{ÉÒUäô etc.

• Revision of  present
tense, present con-
-tinuous and future
tense

• Effect of preposition
on ªÉ½þ/´É½þ

• Patterns governing
singular and plural
formation of mascu-
-line and feminine
nouns ending with
a, aa, ee (+EòÉ® ú ÉxiÉ,

+ÉEòÉ®úÉxiÉ, <ÇEòÉ®úÉxiÉ)
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Specific objectives of each lesson of Hindi Ki Duniya 4

3 Dialogue
Jab Ghar Mein Ek
Chooha Aayaa

Story
Padma Ji Aur
Unka Kutta

Song
Ek Chooha
Chidiya Se Bolaa

• Expressing urgency,
 fear

• Reassuring someone
• Negative orders

• Rooms and spaces
in and around the
home

• Names of objects in
and around the
home

• What different
objects are used for

• Specific rules govern-
-ing the simple past
tense in the presence of
'Eò¨ÉÇ + EòÉä'.

• Conjugation of verbs in
simple past tense

• Forms of verbs in past
continuous and its us-
-age

2 Dialogue
Subah Ka Samay

Story
Bandarwaalaa

Song
Ghadi Ki Suiyaan

• Requesting some-
-one to do some-
-thing

• Ordering someone
to do something

• Telling the time

• Vocabulary related
to time

• Daily routine
• Timetable of a

school

• Usage of +{ÉxÉÉ-+{ÉxÉÒ-+{ÉxÉä
• Learning to recognize

transitive and intransi-
-tive verbs

• Use of verbs to express
actions that happened
simultaneously and
one-after-the-other

• Difference in the form of
transitive and intransi-
-tive verbs in simple
past tense

• Accord of transitive
verb with direct object
in simple past tense

Communicative
Objectives

Grammatical or
Syntactic Objectives

Thematic or
Semantic Objectives

Components of
the lesson

Dialogue
Hina Aaur Noor
Chitra Banate
Hain

Story
Kiska Chooha,
Kaisa Chooha

Song
Lalaji Ne Aam
Hai Khaayaa

1 • Expressing satisfac-
-tion, dissatisfac-
-tion, non-compre-
-hension

• Teasing someone
• Complaining about

someone

• Parts of human
body

• Parts of birds and
animals

• What do we do with
different parts of
our body

• Introduction to past
tense

• Learning to recognize
subject, object, and verb

• Introduction to transi-
-tive and intransitive
verbs

• Use of double adjec-
-tives (UôÉä]äõ-UôÉä]äõ {ÉÉÄ́ É)

• Plural of nouns foll-
-owed by a preposition
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Dialogue
Aaj Kaisa
Mausam Hai

Story
Moti

Poem
- Garmee Aayee
- Jaada

Song
Saawan Ka Geet

4 • Suggesting an
activity

• Giving and seeking
permission to do
something

• Persuading some
one to give permis-
-sion

• Describing weather
conditions in the
four seasons,
inquiring about
weather conditions

• Names of weather
conditions and
seasons

• Describing the
weather

• Activities or objects
connected with
different seasons

• Introduction to recent
past tense (=ºÉxÉä {ÉÉèvÉÉå ¨Éå

{ÉÉxÉÒ ÊnùªÉÉ ½èþ*)
• Expressing repetitive

actions in the past (+¨É®ú

¤ÉÉ®ú-¤ÉÉ®ú MÉånù ¡åòEòiÉÉ)
• Expressing habits in

the past (=xÉ ÊnùxÉÉå ¨Éé Uô½þ

¤ÉVÉä =`öÉ Eò®úiÉÉ lÉÉ)
• Introduction to the

form and usage of sub-
-junctive future tense

• Revision of all forms of
past tense

5 Dialogue
Hina Ko
Bukhaar Hai

Story
Amar Ko Chot
Lagee

Song
Doctor Dekho
Bhalee Prakaar

• Reporting illness,
injury, accident

• Expressing how one
is feeling (illnesses,
ailments)

• Asking someone
how they are feeling

• Expressing the rea-
son for something

• Names of common
illnesses during
childhood

• Symptoms of the
above

• Usage of the past per-
-fect tense and forms of
expressing this

• Revision of all other
forms of past tense

Communicative
Objectives

Grammatical or
Syntactic Objectives

Thematic or
Semantic Objectives

Components of
the lesson
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A schema  of the components and

Whole Language

Inputs
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Dialogue

Story
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verb game
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There are several components and activities in each lesson of Hindi Ki Duniya 3 and 4. The
schema given below shows how these are related to each other. The components and activities
of the lesson are presented under five major stages of language learning. All these stages rest
on the foundation of grammatical concepts. The schema shows clearly which components and
activities should be done sequentially, and which ones can be done at any time within that
stage of the lesson.
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From the point of view of language learning some components and activities are essential and
others optional.  The latter may be done according to the capacity and interests of children as
well as the available time. The sequence in which these components and activities are done, or
‘the teaching-learning pathways’, can also vary. The specific sequence should be determined
by the teacher based on the needs of the children in the class.
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Means of presenting the dialogue

In the children’s textbook, on one half of the page there are
illustrations, and on the other half, there are dialogues. This
makes it easy for children to repeat and memorize the
dialogues: they can hide half the page and, with the help of
pictures, recall, recite and memorize the dialogues.

The teacher’s chart presents the illustrations and the
dialogues of each lesson in a large format. With the help of
this chart the teacher can easily focus the attention of all the
children in the classroom to specific parts of a picture, and
ask questions about it. A lot of importance is given to pictures
since they allow the children to guess and understand the
situation on their own, without  translation or external help.

On the CD the dialogue is recorded twice: the first time it is
presented naturally, in a flow, accompanied by background
sounds; the second time, gaps have been left after each
sentence so that the children may repeat after it, with the
correct pronunciation and intonation.

DIALOGUE
´ÉÉiÉÉÇ±ÉÉ{É

Objectives

•  To show the patterns of sentence structure
•  To acquaint the children with the rhythm and pronunciation of the Hindi language

Note
• These dialogues are especially useful for those children who do not have exposure to

Hindi outside the classroom  environment. For such children it is good to begin teaching
the lesson with the dialogues and ensuring that enough time is spent learning them.

• If you have children in your class who get to hear Hindi in their home environments
then you needn’t spend as much time on these dialogues. You could even begin the
lesson with the story or the song.

Using the dialogue in the classroom

First Stage: Preview

• Present the dialogue to the class through the chart.
• Children should pay close attention to the chart, and listen to the CD carefully. At this

stage they can keep their books closed.
• Ask the children to focus on the title and pictures of the lesson.
• As the dialogue progresses on the CD, point to  the relevant picture on the chart.
• Once the dialogue has finished, point to each picture and ask the children to gauge

what is happening in the pictures and talk about it.

HOW DOES ONE TEACH THE LESSONS FROM THE TEXTBOOK?

Whole Language
Inputs
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• In the initial classes children may use their first
language for this. This is quite acceptable. If need
be, you can repeat what the child has said in Hindi.
In later classes encourage them to speak in Hindi as far
as possible.

• In class 4 it is reasonable to expect that children
speak in Hindi most of the time. Of course, if needed
they could continue to use a few words of their first
language in order to express what they wish to
communicate.

• While teaching a new language one must keep in
mind that what a child has to say is most important.
The teacher’s role is to show her how to say it.

Second Stage: Help children make sense of the dialogue

• Ask the children to look at the pictures carefully while listening to the CD.
• As you play the CD, point specifically to the relevant parts within each picture. For

example:

� In the first picture, point to Amar when the narrator says, 'BEò ±Éc÷EòÉ UôiÉ {É®ú JÉc÷É ½èþ'
� In the same picture, point to the kite and its string when the narrator says, '´É½þ {ÉiÉÆMÉ  =c÷É

®ú½þÉ ½èþ'.
• In this way, without translating,  the teacher should use the pictures to help the children

understand the meaning of all the sentences in the dialogue.

Third Stage: Repeating and memorizing the dialogues

• For the first few periods begin the class by repeating the dialogues a couple of times
with the children.

• Pay special attention to their pronunciation.
• If the children are having difficulty pronouncing any specific sentence, break the sentence

into smaller parts and get them to repeat it after you.
• Have all the children repeat the dialogues together initially. Then have them repeat the

same in smaller groups.  Finally get them to repeat individually. This helps children to
gradually build confidence.

• Ask the children to practise and repeat the dialogues at home with the CD.
• It is important to keep in mind that when dealing with a new language it is very difficult

to remember things and quite easy to forget.
• It is therefore important and useful for children to memorize the dialogues, especially if

they do not get to hear much spoken Hindi outside the classroom. In doing so they will
be able to absorb and understand the patterns of Hindi sentence structures, and also
grow acquainted with the pronunciation and rhythm of the Hindi language.

• If the children are exposed to Hindi in their environment then only a few rounds of
repetition suffice for them to become familiar with it. For such children one need not
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Exercise 1

Description

Two pictures from the dialogue have been presented in this
exercise.  Whereas the nouns in the dialogue have been retained,
words such as verbs, prepositions, possessive adjectives (mera,
meri, mere) have been deleted for children to fill in.

Objective
To gauge whether children have memorized the sentences of the
dialogue

Fourth Stage: Asking questions based on the conversations and pictures

• An effective way to teach a new language is by asking short questions. The questions
should be simple and straightforward so that the children can understand what you are
asking them.

A few sample questions related to the first picture:

(Pointing to Amar)

Your questions Children’s answers

insist on memorization. It is however important to pay close attention to their
pronunciation and intonation.

• Once the children have memorized the dialogue they can proceed to do exercise 1 based
on the dialogue which is in their textbook.

What do the children do?
• Without referring to the lesson, or taking help from anyone, they complete the exercises,

relying on their memory alone.
• After this they check their answers by referring to the previous pages. For this, it is better

if they use a pencil of a different colour.
• By doing this, the child can see where and what mistakes she is making.

ªÉ½þ EòÉèxÉ ½èþ? ªÉ½þ +¨É®ú ½èþ*

+¨É®ú ±Éc÷EòÉ ½èþ ªÉÉ ±Éc÷EòÒ? +¨É®ú ±Éc÷EòÉ ½èþ*

´É½þ Eò½þÉÄ JÉc÷É ½èþ? ´É½þ UôiÉ {É®ú JÉc÷É ½èþ*

´É½þ CªÉÉ Eò®ú ®ú½þÉ ½è? ´É½þ {ÉiÉÆMÉ =c÷É ®ú½þÉ ½èþ*

EòÉèxÉ-EòÉèxÉ UôiÉ {É®ú +É ®ú½äþ ½éþ? ½þÒxÉÉ +Éè®ú xÉÚ®ú UôiÉ {É®ú +É ®ú½äþ ½éþ*

½þÒxÉÉ Eäò ¦ÉÉ<Ç EòÉ xÉÉ¨É CªÉÉ ½è? ½þÒxÉÉ Eäò ¦ÉÉ<Ç EòÉ xÉÉ¨É xÉÚ®ú ½èþ*

xÉÚ®ú EòÒ ¤É½þxÉ EòÉ xÉÉ¨É CªÉÉ ½èþ? xÉÚ®ú EòÒ ¤É½þxÉ EòÉ xÉÉ¨É ½þÒxÉÉ ½èþ*

Dialogue
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• In terms of content these short and simple questions aren’t difficult for children to an-
swer. They can easily answer them in one word or in their first language.  The
challenge for non-Hindi-speaking children really lies in their being able to answer these
in full sentences in Hindi.

• By frequently asking such questions children get used to understanding them and an-
swering them in full sentences.

• Show the children on the blackboard how in order to answer a question in a complete
sentence they can take help from the structure and construction of the question itself.

• Ask these questions rapidly one after the other and ask the children to answer them
quickly as well. If a child is having difficulty answering a question, do not linger on her
but move on to another child to answer the question. Later you may come back to the
first child and ask her either the same question, or a different one. Doing this reduces the
feeling of pressure on the children if they are unable to answer correctly.

• Whether the number of children in your class is large or small, you could try to ensure
that in every period you give every child opportunities to speak.

• After practising this oral exercise of questions and answers based on each picture get the
children to do the written exercise 2 in the textbook.

A few sample questions related to the third picture:

Your questions Children’s answers

<ºÉ ÊSÉjÉ ¨Éå EòÉèxÉ |É¶xÉ {ÉÚUô ®ú½þÉ ½è? xÉÚ®ú |É¶xÉ {ÉÚUô ®ú½þÉ ½èþ*

´É½þ ÊEòºÉºÉä |É¶xÉ {ÉÚUô ®ú½þÉ ½èþ? ´É½þ +¨É®ú ºÉä |É¶xÉ {ÉÚUô ®ú½þÉ ½èþ*

<ºÉ ÊSÉjÉ ¨Éå EòÉèxÉ =kÉ®ú näù ®ú½þÉ ½èþ? +¨É®ú =kÉ®ú näù ®ú½þÉ ½èþ*

+¨É®ú Eäò ½þÉlÉ ¨Éå CªÉÉ ½èþ? +¨É®ú Eäò ½þÉlÉ ¨Éå {ÉiÉÆMÉ ½èþ*

½þÒxÉÉ ÊEòºÉEòÒ +Éä®ú näùJÉ ®ú½þÒ ½èþ? ´É½þ xÉÚ®ú EòÒ +Éä®ú näùJÉ ®ú½þÒ ½èþ*

A few sample questions related to the second picture:

Your questions Children’s answers

(Pointing to the kite)

ªÉ½þ CªÉÉ ½èþ? ªÉ½þ {ÉiÉÆMÉ ½èþ*

(Pointing to the string of the kite)

ªÉ½þ CªÉÉ ½èþ? ªÉ½þ {ÉiÉÆMÉ EòÒ b÷Éä®ú ½èþ*

(Pointing to the cloud)

ªÉ½þ CªÉÉ ½èþ? ªÉ½þ ¤ÉÉnù±É ½èþ*

(Pointing to the sun)

ªÉ½þ CªÉÉ ½èþ? ªÉ½þ ºÉÚ®úVÉ ½èþ*
+¨É®ú Eäò ½þÉlÉ ¨Éå CªÉÉ ½èþ? =ºÉEäò ½þÉlÉ ¨Éå {ÉiÉÆMÉ EòÒ b÷Éä®ú ½èþ*
<ºÉ ÊSÉjÉ ¨Éå EòÉèxÉ |É¶xÉ {ÉÚUô ®ú½þÉ ½èþ? ½þÒxÉÉ |É¶xÉ {ÉÚUô ®ú½þÒ ½èþ*
´É½þ ÊEòºÉEäò ¤ÉÉ®äú ¨Éå |É¶xÉ {ÉÚUô ®ú½þÒ ½èþ? ´É½þ ±Éc÷Eäò Eäò ¤ÉÉ®äú ̈ Éå |É¶xÉ {ÉÚUô ®ú½þÒ ½èþ*
<ºÉ ÊSÉjÉ ¨Éå EòÉèxÉ =kÉ®ú näù ®ú½þÉ ½èþ? xÉÚ®ú =kÉ®ú näù ®ú½þÉ ½èþ*
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Exercise 2

Description
In this exercise there are questions based on the dialogues
and their pictures.

Objective
To develop the capability of writing answers in full sen-
tences

What do the children do?
• Without referring to the previous pages, or taking help

from one another, they should complete the exercises
on their own, relying on their memory alone.Suggestions for the teacher

• You can correct these exercises yourself.
• Occasionally you can get the children to exchange their books and check each others’ work.

If you do this then it is essential that the correct answers are clearly written on the board.
The children should also be given the time to discuss why their answers are right or wrong.

Fifth Stage: Show and practise the patterns of sentence construction occurring in the dialogue

In order to show the forms of the verb ‘½þÉäxÉÉ’  in first, second and third person, you could do the
following exercise:

(½þÒxÉÉ EòÒ +Éä®ú <¶ÉÉ®úÉ Eò®úiÉä ½ÖþB) ªÉ½þ EòÉèxÉ ½èþ? ªÉ½þ ½þÒxÉÉ ½èþ*

(ÊEòºÉÒ nÚùºÉ®äú ¤ÉSSÉä EòÒ +Éä®ú <¶ÉÉ®úÉ Eò®úiÉä ½ÖþB) ´É½þ EòÉèxÉ ½èþ? ´É½þ..... ½èþ*

(ÊVÉºÉ ¤ÉSSÉä ºÉä |É¶xÉ {ÉÚUô ®ú½äþ ½éþ, =ºÉEòÒ +Éä®ú <¶ÉÉ®úÉ Eò®úiÉä ½ÖþB) iÉÖ̈ É EòÉèxÉ ½þÉä? ¨Éé ..... ½ÚÄþ*

• Often children use ¨Éé with ½èþ . If this happens then using the board first explain that one must
always use ½ÚÄþ with ¨Éé . Explain the forms of verbs given in the textbook on page 23 by writing
these out on the board yourself.

• Do not use the grammar pages from the book directly to teach this because there the entire
concept has been presented together.  For example, all the six forms of the verb ‘½þÉäxÉÉ’have
been presented together in the book. However, you may not want to present  all six forms
in one period. Hence, it is better to divide the concept appropriately and present only
what is necessary at a particular time, keeping the needs of your students in mind.

To show the use of '¨Éä®úÒ, iÉÖ̈ ½þÉ®úÒ, =ºÉEòÒ' in first person, second person and third person
To talk about age there are two types of sentence construction in Hindi.  Both are taught in this
lesson.  In order to get children to practise these, the teacher could ask questions similar to the
ones given below.  Direct children specifically to answer in the forms that use the word =©É as
well as ºÉÉ±É.

    Your questions Children’s answers

1. ½þÒxÉÉ EòÒ CªÉÉ =©É ½èþ? =ºÉEòÒ =©É {ÉÉÄSÉ ºÉÉ±É ½èþ* ´É½þ {ÉÉÄSÉ ºÉÉ±É EòÒ ½èþ*

2. xÉÚ®ú EòÒ CªÉÉ =©É ½èþ? =ºÉEòÒ =©É nùºÉ ºÉÉ±É ½èþ* ´É½þ nùºÉ ºÉÉ±É EòÉ ½èþ*

3. +¨É®ú EòÒ CªÉÉ =©É ½è? =ºÉEòÒ =©É xÉÉè ºÉÉ±É ½èþ* ´É½þ xÉÉè ºÉÉ±É EòÉ ½èþ*

4. iÉÖ̈ ½þÉ®úÒ CªÉÉ =©É ½èþ? ¨Éä®úÒ =©É ...... ºÉÉ±É ½èþ*     ¨Éé ..... ºÉÉ±É EòÉ/EòÒ ½ÚÄþ*

Dialogue



23

STORY
Eò½þÉxÉÒ

Description

• The story presented in the textbook is based on the
themes of the dialogue.

• The language of the story is richer than that of the
dialogue and it also has a more natural flow.

• The story has attractive illustrations. With the help
of these, children will be able to make sense of the
text.

• Speech bubbles have been placed on several pages
of the textbook. Children could copy into these the
dialogues spoken by the character.

• The story has been recorded on the CD with the
proper pronunciation and intonation. The children
should use the CD along with the book. By doing
this children learn to read with expression and
intonation.

Objectives

• To encourage children’s interest in reading
• To develop in children the ability to read with understanding
• To develop in children the ability to read with correct pronunciation and intonation

Using the story in the classroom

First Stage: Preview

• Ask the children to read the title of the story and get a quick overview of the story by
looking through all the illustrations. This would make children curious and interested
in the story.

• Now ask the children to recount their impression of the story. It is alright if they do this
in their first language. You could repeat what they are saying in Hindi.

• Ask the children to look closely at the pictures. Ask them some questions about what
they see. For example the following question could be asked in relation to Page 7: (it is
alright if the children give one word answers).

1. ÊSÉjÉ näùJÉÉä* ¤ÉiÉÉ+Éä, ÊSÉjÉ ¨Éå EòÉèxÉ-EòÉèxÉ ÊnùJÉÉ<Ç näù ®ú½þÉ ½èþ? JÉ®úMÉÉä¶É, ¨ÉåføEò, ¤Éxnù®

2. JÉ®úMÉÉä¶É Eäò {ÉÉºÉ CªÉÉ ½èþ? º±Éä]õ

3. +Éè®ú ÊEòºÉ-ÊEòºÉEäò {ÉÉºÉ º±Éä]õ ½èþ? ¨ÉåføEò, SÉÚWÉÉ

4. ½þ̈ É º±Éä]õ ±ÉäEò®ú Eò½þÉÄ VÉÉiÉä ½éþ? ºEÚò±É

5. ÊSÉjÉ ¨Éå +Éè®ú CªÉÉ SÉÒWÉ ½èþ VÉÉä ºEÚò±É ¨Éå ½þÉäiÉÒ ½èþ? ¤±ÉèEò¤ÉÉäbÇ÷

6. JÉ®úMÉÉä¶É EòÉ CªÉÉ xÉÉ¨É ½èþ? ÊJÉ±ÉÊJÉ±É

Whole Language
Inputs
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úMany questions can be asked in this manner in order to encour-
age the children to look at the pictures in detail.

Second Stage: Listening to the story on the CD and reading it

• Ask the children to read the story as they listen to it on the
CD. You could also choose to read the story out to them
yourself.

• Ask the children to listen to the story on the CDat home
as well. They can replay sections of the story on the CD as
often as they need to.

7. ¨ÉåføEò EòÉ CªÉÉ xÉÉ¨É ½èþ? ¨ÉºiÉÒ

8. SÉÚWÉä EòÉ CªÉÉ xÉÉ¨É ½èþ? SÉÚÄ-SÉÚÄ

9. <ºÉ ºEÚò±É ¨Éå ¨ÉÉº]õ®ú VÉÒ EòÉèxÉ ½éþ? ¤Éxnù®

• Remind the children that while listening to the story they need to pay attention to the
pronunciation as well as the intonation.  They could also note where one needs to pause
and which words are read aloud together in one breath.  If they like they could make
pencil marks in their books to help remind them of these.

Third Stage:Children read the story in their minds and attempt to understand it on their own
Ask the children to:

• Read the story in their minds.
• Give them time to understand the meaning on their own as well as practise the

pronunciation.
• Encourage the children to guess meanings of words by considering the context of the

story.
• If they need to they can refer to the meanings of the words given at the end of the book.
• At the end of this stage they should underline or circle any words that they do not

understand.

Fourth Stage:  Helping the children to extract the meaning of the story
• Write all the words underlined by the children on the board.
• It is possible that some other children in the class may know the meaning of these words.
• Encourage such children to give the meaning of these words in the following ways:

They can act,
They can point to something,
They can use their first language.

• When children are asked to explain meanings they stay more alert.
• The teacher needs to explain the meaning of a word only if necessary.
• When the children are explaining the meaning of the words to each other the teacher can

facilitate the process. In order to keep classroom under control insist that everyone should
not speak at the same time.

+ÉVÉ ºEÚò±É EòÉ {É½þ±ÉÉ ÊnùxÉ ½èþ* ̈ ÉÉº]õ®ú VÉÒ BäxÉEò {É½þxÉä ¤É®úMÉnù Eäò {Éäc÷

Eäò xÉÒSÉä ¤Éè̀ äö ½éþ* BEò UôÉä]õÉ JÉ®úMÉÉä¶É ¡ÖònùEòiÉÉ ½Öþ+É +ÉiÉÉ ½èþ*
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Fifth Stage: The children read the story to somebody else

• Ask five or six children to sit in a small group.
• In order to keep classroom control give the following clear instructions:

� Each child in a group should read either a page or half a page to the others in the group.
� Other children in the group can help the reader if she has difficulty in pronouncing

words clearly. However this assistance must be given with the intention to help. It is
advisable not to interrupt children too often while they are reading.

• The advantage of getting the children to read in small groups is that no child has to wait
for too long before getting their turn to read.

• You can go from group to group to see how the children are reading and help them as
and when necessary.

Sixth Stage: The children talk about the story

• Give the children some time to talk about the story.
• If children are given time to do this in small groups they sometimes talk in their first

language and imitate the characters in the story or have discussions about them, to the
point that they even make fun of the characters.  However it is seen that children who
have been given the opportunity to have this interaction take greater interest in reading.

Seventh Stage: Ask some questions about the story
As an example here are some questions based on the first story:

Exercise

3. CªÉÉ EÖòUô ¤ÉSSÉä {É½þ±Éä ºÉä BEò nÚùºÉ®äú EòÉä VÉÉxÉiÉä ½éþ?

4. EòÉèxÉ-EòÉèxÉ JÉÖ¶ÉÒ-JÉÖ¶ÉÒ ºEÚò±É ̈ Éå +ÉiÉä ½éþ?

5. EòÉèxÉ-EòÉèxÉ ®úÉäiÉä-®úÉäiÉä ºEÚò±É ̈ Éå +ÉiÉä ½éþ?

1. ªÉ½þ Eò½þÉxÉÒ BEò ºEÚò±É Eäò ¤ÉÉ®äú ¨Éå ½èþ*

<ºÉ ºEÚò±É ¨Éå EòÉèxÉ-EòÉèxÉ ¤ÉSSÉä {ÉgøiÉä ½éþ?

2. <ºÉ ºEÚò±É ¨Éå ¨ÉÉº]õ®ú VÉÒ EòÉèxÉ ½éþ?

Description
This is a question-answer exercise based on the story
and it’s pictures in the textbook.

Objective
To develop the capability of writing answers in full sentences

What do the children do?
• The children should do this exercise independently

in the classroom.

What does the teacher do?
• The teacher can check their work.
• Occasionally the teacher can get the children to

exchange their books and check each others’ work. If
this is done it is essential that the correct answers are
clearly written on the board, while discussing the
correct and incorrect answers with the children .

Story
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SONG OR POEM
MÉÒiÉ ªÉÉ EòÊ´ÉiÉÉ

Description

The song presented in the lesson takes up the theme of the dialogue once again.  Vocabulary
related to this theme is extended through the song. For example, in lesson 2 the dialogue and
story introduce the child to the names of a few colours. The song and its related exercises
introduce the child to the names of all the main colours. The song also introduces the child to
the masculine, feminine and plural forms of these colours when used as an adjective.

In the CD,  first the song is recorded with music.  The second time, only the music is recorded,
without the voice singing the song . This is to help children to sing the lyrics of the song along with
the music provided.

Objectives

• To extend the vocabulary presented in the lesson

• To enjoy singing the song

The themes of the songs and poems

Hindi Ki Duniya 3
Lesson 1: Counting from 1 to 40;

Names of family members
Lesson 2: Colours
Lesson 3: Animal homes
Lesson 4: Verbs that form sentences with

¨ÉÖZÉä, iÉÖ̈ ½åþ, =ºÉä

Lesson 5: Games and vocabulary related
to playing games.

Hindi Ki Duniya 4
Lesson 1:  Parts of the body
Lesson 2:  Clock and time
Lesson 3:  Household objects
Lesson 4:  Different seasons
Lesson 5:  Symptoms of illness

Using the song in the classroom

• Ask the children to listen to the song or poem on the
CD a few times.

• Ask them to use pictures to make sense of the new
words in the song.

• Ask all the children to sing the song together, along
with the CD.  Pay attention to their pronunciation.

• Encourage children to listen to the CD and practise
singing the song at home.

• Ask the children to sing the song along with the
music.

• Once the song is memorized ask the children to
proceed to do the exercise based on the song given
in the textbook.

Whole Language
Inputs
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Description

This is a modified version of the game of 'bingo', 'housie' or
'tambola'.  At the end of the game, instead of shouting 'bingo'
children shout out 'poorampat' ie. the game has been completed.

Objectives

• To check listening comprehension
• To reinforce vocabulary and grammar concepts

encountered in the lesson

How to play the game?

Get the children to play the game according to the rules given
at the back of the textbook.

      In Hindi Ki Duniya 4

Lesson 1:  Vocabulary related to parts of
the body

Lesson 2: Telling the time
Lesson 3: Uses of different objects
Lesson 4: Recognizing synonyms
Lesson 5: Recognizing synonyms

Description
There are different kinds of exercise based on the songs.
Some get the child to work on the vocabulary while others
on sentence construction.
For example the exercise based on the ‘Shadi Ka Geet’ in
lesson 1 presents Geeta and Govind’s family tree. It has been
made from Geeta’s point of view. With the help of this
family tree children are required to write the names of the
different relatives of the family in full sentences.

What do the children do?

The children follow the instruction and complete the
exercise in the textbook.

POORAMPAT
{ÉÚ®ú¨É{É]õ JÉä±É

Specific objectives of Poorampat
In Hindi Ki Duniya 3

Lesson 1: Numbers from 1 to 30
Lesson 2: Plural forms of words ending

in  ‘aa’ and ‘ee’
Lesson 3: Prepositions indicating location

in space
Lesson 4: Names of fruits and vegetables
Lesson 5: Vocabulary related to cities

Language
Elements

ExerciseSong
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'´ªÉÉEò®úhÉ EòÒ EÖòUô ¤ÉÉiÉå' : What is the need for these pages?

• When non-Hindi-speaking children learn Hindi in an environment where they don’t hear
this language being spoken around them it becomes essential to clearly introduce them
to the patterns of the new language.

• In our first language we observe and internalize these patterns without anyone’s help
and start speaking.  (For further details, see ‘Two Kinds of Learners in the Second Lan-
-guage Hindi Classroom’, pp. 40-41.)

• In the classroom non-Hindi-speaking children get limited time to hear and speak in  Hindi,
therefore it becomes essential to explicitly show them the patterns of Hindi and give them
enough practice to internalize them.

• These patterns are implicitly introduced and practised through the oral and written
exercises of the workbook. These may suffice for some children but others would need
the underlying rules to be brought out clearly and this proves very useful for them.

• The approach to teaching grammar to non-Hindi-speaking children is different from the
approach adopted in teaching grammar to Hindi-speaking children.

SOME GRAMMATICAL CONCEPTS
´ªÉÉEò®úhÉ EòÒ EÖòUô ¤ÉÉiÉå

Example 1: Non-Hindi-speaking children
need to recognize the verb.
They however don’t need to
know the definition of the verb.
Two characters named
Kriyaram and Kriyali have been
created to demarcate the verb as
such as well as to show the
meaning of the verb.

Example 2: Non-Hindi-speaking children
need to learn the conjugations

Foundation of
Language

of the verbs in different tenses. But the conjugation patterns are based on the ending of
the dhaatu or the root verb. Hence they need to be able to recognize the root verb and
know whether it is  akarant ('=c÷xÉÉ') or aakarant ('=c÷ÉxÉÉ').

• This kind of information is not needed for the Hindi-speaking child. They don’t usually

make errors involving akarant and aakarant verbs such as saying : '¨Éé {ÉiÉÆMÉ =c÷iÉÉ ½ÚÄþ' instead

of ¨Éé {ÉiÉÆMÉ =c÷ÉiÉÉ ½ÚÄþ'.
• The grammar points explained here specifically address the needs of non-Hindi-speak-

ing children.  The content and sequence of grammar introduced in the Hindi Ki Duniya
series is hence different from that found in standard grammar books.
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Description

• The grammatical basis of patterns of sentence struc-
tures taught in the lesson is explained in the accom-
panying grammar pages.

• Grammatical concepts are often built on one another.
These have been explained in a specific sequence.  For
example:
1. To begin with, in lesson 1, the two parts of the

infinitve form of the verb (dhaatu and pratyaya) are
distinguished.  This knowledge is needed to
explain the pattern of conjugation of verbs in
different tenses.

2. Then children are taught how to recognize vari-
-ous dhaatu in terms of their ending sound: akaarant,
aakarant etc.

3. This is the basis of the conjugation pattern of verbs in present and future tense intro-
-duced in lessons 1 and 2. For instance, in future tense, a verb with  akaarant dhaatu is
spelt with a matra (JÉä±ÉÚÄMÉÉ) while a verb with aakarant dhaatu is spelt with the swar (JÉÉ>ÄðMÉÉ).

• Small exercises at the end of each section of the grammar pages enable a quick
application of the concept taught.

How to use these pages

• Grammatical concepts explained at the end of each lesson should be taught to children
as and when required.  This may be done at any point in the teaching cycle: while
introducing a sentence pattern, while children are practising this, while correcting
written exercises, before or after a test.

• It is not essential nor desirable to explain all these aspects in one go.

• There are 4 stages in teaching a grammatical concept. The concept presented on page 24
of the class 3 textbook (ie. simple present tense and present continuous tense) could, for
instance, be explained in the following manner:

1. Show the usage

1. Ask a child volunteer (say, Arun)  to come in front of the class.
2. Hand over a book to Arun and ask him to read the book.
3. In front of the class, Arun pretends to read the book.

4. Then ask the children:  +¯ûhÉ CªÉÉ Eò®ú ®ú½þÉ ½èþ? They will say: ´É½þ ÊEòiÉÉ¤É {Égø ®ú½þÉ ½èþ*
5. Then ask Arun to return to his desk.

6. Ask the children, CªÉÉ +¤É +¯ûhÉ ÊEòiÉÉ¤É {Égø ®ú½þÉ ½èþ? They will say: xÉ½þÓ, ́ É½þ ÊEòiÉÉ¤É xÉ½þÓ {Égø ®ú½þÉ ½èþ*

 7. Ask the children CªÉÉ +¯ûhÉ Ê½þxnùÒ EòÒ ÊEòiÉÉ¤É {ÉgøiÉÉ ½èþ? They will say:  ½þÉÄ, ´É½þ {ÉgøiÉÉ ½èþ*

In this way get the children to work with 4 or 5 verbs, for example, dancing, flying a kite,
playing cricket etc. By doing this the children begin to understand the difference between present
tense and present continuous tense.
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4. Practise the form and usage
Point to the different pictures of the story and ask the following questions:

2. Show the form (or conjugation)

• Now you can write the conjugation of the tenses on the board as given on page 24. The
words given in bold may be written using coloured chalk or by underlining them.

• Specifically draw their attention to the fact that with  ¨Éé we use ½Ú Äþ,  with iÉÖ̈ É we use ½þÉä etc.

• For present continuous tense show them the use of  ®ú½þÉ
½ÚÄþ, ®ú½þÒ ½ÚÄþ etc.

• As you write the sentences like these slowly on the
board, it is easier to get children to focus on the sen-
tence patterns you are trying to teach.

• Later, children can use the grammar pages in the text-
book to revise this concept.

3. Practise the form (or conjugation)

• Get them to do the exercise provided on page 24.

• This will help them to understand the conjugation in
these two tenses.

• The children may then begin to use these forms with
confidence while speaking and writing.

Present continuous tense

Present tense

Q: CªÉÉ JÉ®úMÉÉä¶É =c÷iÉÉ ½èþ ?

A: xÉ½þÓ JÉ®úMÉÉä¶É nùÉèc÷iÉÉ ½èþ/

¡ÖònùEòiÉÉ ½èþ*

Q: <ºÉ ÊSÉjÉ ¨Éå EòÉèxÉ +É ®ú½þÉ ½èþ?

A: ÊJÉ±ÉÊJÉ±É JÉ®úMÉÉä¶É +É ®ú½þÉ ½èþ*

Q: <ºÉ ÊSÉjÉ ̈ Éå EòÉèxÉ-EòÉèxÉ +É ®ú½äþ ½éþ?

A: SÉÖºiÉÒ +Éè®ú SÉÖxÉ¨ÉÖxÉ SÉÚ½äþ +É ®ú½äþ ½éþ*

Q: CªÉÉ SÉÚ½äþ =c÷iÉä ½éþ?

A: xÉ½þÓ SÉÚ½äþ nùÉèc÷iÉä ½éþ*

Q: <ºÉ ÊSÉjÉ ¨Éå EòÉèxÉ +É ®ú½þÉ ½èþ?

A: ÊMÉ]Âõ]õÒ ÊMÉ±É½þ®úÒ +É ®ú½þÒ ½èþ*

Q: CªÉÉ ÊMÉ±É½þ®úÒ EÚònùiÉÒ ½èþ?

A: ½þÉÄ, ÊMÉ±É½þ®úÒ EÚònùiÉÒ ½èþ*

Page 7 Page 8 Page 9
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HOW DOES ONE USE THE FLASH-CARDS

Flash-card game 1:
Matching the picture card with
the word card

Through this game the
vocabulary introduced is
learnt and reinforced.

Flash-card game 2:
Picking up the picture card
and naming it.

Flash-card game 3:
Sorting the picture card
according to the gender.

Through this game children
show that they have
memorized the new
vocabulary.

Through this game children
demonstrate their knowledge
of the gender of the word.

Description
Two types of flash-cards are provided along with these teaching-learning
materials: picture-cards and word-cards.

• Picture-cards have the picture of the object along with a number.
(This helps children in keeping them back in their place).

• Behind the picture cards the number of the lesson is printed as
well as the category the picture belongs to, for example: animals,
household objects etc.

• Word-cards have the word as well as the gender logo.
• Behind the word cards the number of the lesson is also printed.

½þ¨É ¤ÉSSÉä ½éþ +SUäô, ½þ¨É EòÉbÇ÷ ºÉ¨Éä]õiÉä ½éþ

ÊMÉxÉ-ÊMÉxÉEò®ú ½þ¨É <xÉEòÉä, +xnù®ú ®úJÉiÉä ½éþ*
Flash-card games

Many games can be played with these flash-cards. Four games are suggested here. For the
objectives and rules of these games please see the pages at the end of the workbooks 3 and 4.
How to play these games are also detailed there.  The first, second and third flash-card game is
played in the same way for all the lessons.

Managing the flash-cards

• At the beginning of the academic year ask the children to write their name or make a
personal symbol on the back of each and every card.  This will help children to gather
and store their own cards after finishing a game.

• Get children into the habit of gathering their cards and storing them after play. Keep
some time for this purpose before the end of the period.

• To encourage children to do this task you can teach them some small ditty that they can
sing as they pick up their cards.  For example:

Language
Elements

FLASH-CARDS

~±Éè¶É-EòÉbÇ÷
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Flash-card game 4:

Through this game children practise patterns of sentence structure.  In the table below is a list
of the patterns that are practised in each of the lessons and the objectives for the same.

Flash-card game 4 for the lessons of Hindi Ki Duniya 3 :

Examples Objectives

1. ÊiÉiÉ±ÉÒ ½þ´ÉÉ ¨Éå =c÷iÉÒ ½èþ*

2. ¨ÉEòc÷Ò nùÒ´ÉÉ®ú {É®ú SÉ±ÉiÉÒ ½èþ*

• Children demonstrate and expand their
knowledge of the names of animals and
their gender.

• Children learn to use the appropriate verb
in its correct form for the way each animal
moves.

• Children learn the appropriate use of '¨Éå'

and'{É®ú'.

1. ¨ÉÖZÉä ºÉä̈ É +SUôÒ ±ÉMÉiÉÒ ½èþ*

2. ̈ ÉÖZÉä ºÉä̈ É +SUôÒ xÉ½þÓ ±ÉMÉiÉÒ*

• Children demonstrate and expand their
knowledge of the names of eatables and
their gender.

• Children express their likes and dislikes
about food.

1. ¨Éä®äú {ÉÉºÉ BEò xÉÉ´É ½èþ* ̈ Éä®úÒ xÉÉ´É

{ÉÉxÉÒ ̈ Éå iÉè®úiÉÒ ½èþ*

2. ¨Éä®äú {ÉÉºÉ BEò +Éì]õÉä ½èþ* ̈ Éä®úÉ

+Éì]õÉä ºÉc÷Eò {É®ú SÉ±ÉiÉÉ ½èþ*

• Children demonstrate and expand their
knowledge of modes of transport and their
gender.

• Children learn to use the appropriate verb.

• Children also show their knowledge about
where each mode of transport is used.

1. {ÉÖºiÉEò ®úJÉÒ ½èþ*

2. SÉÉEÚò ®úJÉÉ ½èþ*

3. xÉÉ´É JÉc÷Ò ½èþ*

4. MÉÖÊc÷ªÉÉ ¤Éè̀ öÒ ½èþ*

• Children practise these three verbs that show
a ‘state’ by understanding their meaning and
using them with the appropriate word.

• Children demonstrate as well as expand their
knowledge of vocabulary and gender.

• Children apply the rules by which the verb
shows the number and gender of the subject.

1. ¨Éä®äú {ÉÉºÉ BEò MÉÖ¤¤ÉÉ®úÉ ½èþ* ̈ Éé

+{ÉxÉä MÉÖ¤¤ÉÉ®äú ºÉä JÉÚ¤É JÉä±ÉiÉÉ/

JÉä±ÉiÉÒ ½ÚÄþ*

2. ¨Éä®äú {ÉÉºÉ BEò MÉånù ½èþ* ¨Éé

+{ÉxÉÒ MÉånù ºÉä JÉÚ¤É JÉä±ÉiÉÉ/

JÉä±ÉiÉÒ ½ÚÄþ*

• Children demonstrate and expand their
knowledge of nouns and their gender.

• Children practise how the presence of a
preposition impacts masculine words
ending in ‘aa’.

Lesson 3

Lesson 4

Lesson 5

Lesson 1

Lesson 2

Flash-cards
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Flash-card game 4 for the lessons of Hindi Ki Duniya 4:

• Children link the word on the picture-card
with an appropriate verb and make a
sentence demonstrating their knowledge of
its gender.

• Children practise using the simple past tense.
• Children also demonstrate their under-

standing of how transitive and intransitive
verbs behave in the simple past tense.

• Children demonstrate their knowledge of
the noun and its gender.

• Children practise using simple past tense.

• Children demonstrate their knowledge of the
parts of the body of humans and animals.

• Children demonstrate and expand their
knowledge of the patterns of singular and
plural as well as gender.

• Children make two sentences.
• In the first sentence children name the object

and make a sentence about it. The first
sentence should be in the present tense.

• Then children need to link this word to a
concrete situation and make the second
sentence in simple past tense.

Note: While playing this game help the children by providing them with the appropriate
verbs, adjectives etc. if needed.

• In the first sentence children demonstrate
and expand their knowledge of the noun and
its gender.

• In the second sentence they say what that
object or place is used for.

Note: While playing this game help the children by providing them with the
appropriate verbs if needed.

Examples Objectives

1. Eò±É iÉäVÉ vÉÚ{É ÊxÉEò±ÉÒ*

2. ¨ÉéxÉä BEò SÉ]Âõ]õÉxÉ näùJÉÒ*
Lesson 4

Lesson 5

1. ªÉ½þ xÉ´ÉÒxÉ EòÒ +ÉÄJÉ ½èþ*

2. ªÉä ÊSÉÊc÷ªÉÉ Eäò {ÉÆJÉ ½éþ*

Lesson 1

1. ¨Éä®úÉ MÉqùÉ ¨ÉÖ±ÉÉªÉ¨É ½èþ* Eò±É

¨ÉéxÉä MÉqäù {É®ú xÉ<Ç SÉÉnù®ú Ê¤ÉUôÉ<Ç*

2. ªÉ½þ ̈ Éä®äú ºEÚò±É EòÒ Eèòx]õÒxÉ ½èþ*

Eò±É ¨ÉéxÉä Eèòx]õÒxÉ ¨Éå JÉÉxÉÉ

JÉÉªÉÉ*

Lesson 2

1. ªÉ½þ ¨Éä®úÒ ¨ÉÉÄ EòÒ Uô±ÉxÉÒ ½èþ*

Uô±ÉxÉÒ ºÉä ½þ¨É nÚùvÉ UôÉxÉiÉä ½éþ*
2. ªÉ½þ ¨Éä®äú PÉ®ú EòÒ ®úºÉÉä<Ç ½èþ*

®úºÉÉä<Ç ̈ Éå ̈ ÉÉÄ JÉÉxÉÉ {ÉEòÉiÉÒ ½éþ*

Lesson 3

Flash-cards

1. M´ÉÉ±Éä xÉä ¨ÉÖZÉä nÚùvÉ ÊnùªÉÉ*

2. ¨ÉÖZÉä WÉÖEòÉ¨É lÉÉ*

Note: While playing this game help the children by providing them with the
appropriate verbs if needed.
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 HOW DOES ONE USE THE ACTIVITIES IN THE WORKBOOK

Description

• This is a new version of ‘Snakes and Ladders’.
• There are pictures in some squares of the board, while some

squares are empty.
• When a child’s counter lands on a square with a picture then

she has to recognize the picture.
• Before the next throw of the dice she has to make a sentence

using the word depicted by the picutre on the square where
her counter is.

• This sentence is made on the basis of the example given on
the top of the page.

• In this game there are dangers from the animals. If you are
swallowed then your counter can come sliding down the
board.

• You can go up a ladder too.

What will the child do?

• The children will complete sentences by adding 'EòÉ', 'Eäò'
or 'EòÒ'.

• They will match these sentences to the pictures on the
page.

Objectives

• This exercise is very useful for checking the knowledge
of nouns by connecting it to the pictures.

• This exercise also helps in checking the knowledge of
the gender of nouns.

GENDER OF NOUNS
xÉ´ÉÒxÉ EòÒ SÉÒWÉå

SNAKES AND LADDERS
ºÉÒgøÒ SÉgøÉä, VÉÉxÉ´É®úÉå ºÉä ¤ÉSÉÉä

Objectives
• This is an interesting way of revising vocabulary.
• Through this game the children can themselves assess the extent to which they can

recognize the nouns and their gender.
• Children practise making sentences while playing this game.

How to play it?

• Play the game according to the rules given at the end of the workbook.

Language
Elements

Language
Elements
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What will the children do?
• This is a picture crossword that the children

will complete by themselves.
• By looking at the pictures below the crossword

the children will work out the words.
• Having worked out the word the children will

write the letters of the word in the appropriate
squares of the crossword.

• In this manner the crossword will be
completed.
In the later lessons of Hindi Ki Duniya 4 instead
of pictures the clues are given in words.

CROSSWORD PUZZLE
ÊSÉjÉ {É½äþ±ÉÒ

SINGULAR AND PLURAL
BEò +Éè®ú +xÉäEò

What will the child do?

• With the help of examples the child will see
the pattern of the singular and plural forms of
words.

• The child will write nouns in the singular or
plural according to the example.

At the beginning of Hindi Ki Duniya 3 only nouns are
given in this exercise. In the later lessons sentences
are also given. In Hindi Ki Duniya 4 in this exercise
children encounter sentences as well as the effect of
the preposition on the formation of plurals.

Objectives

• These crosswords enable children to focus attention on the letters in a word. Instead of
looking at words in one direction only children learn to look at them from different
directions.

• The children’s attention is focused on the halant ie the symbol for half-letters because it is
necessary to write the half letters with this symbol in the crossword.

• Through this crossword the child gains a good foundation in writing the correct spelling
of the words.

Objectives
• With the help of these exercises the children gradually internalize the application of  this

concept.
• As these exercises progress from simple to complex the child is able to see this concept

in all its forms by the end of class four.

Language
Elements

Language
Elements
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ORAL EXERCISE
¨ÉÉèÊJÉEò +¦ªÉÉºÉ

Description

• In this exercise the pattern of sentence construction is
presented in the form of a conversation between two people.

• This conversation is illustrated so that the children can make
sentences using the sentence patterns given in the examples
even as they understand the meaning.

• Two examples are given at the beginning of this exercise
and six situations are presented in the form of pictures.

• Children are expected to form sentences based on the
examples after  understanding each situation.

• Answers are given at the bottom of this page so that the
children can check their answers there and then.

Description

• This is a fun game for practising the conjugation of  verbs

in different tenses and using them in sentences.

• This has a board with squares just like the ‘snakes and
ladders’ game.  But neither are there ladders to climb up
nor any danger from animals.

• Each square of the board has a picture with a verb name
and clues for making the sentence.

Objective
•    Children practise and learn how to conjugate verbs in

 different tenses and begin to use the correct form of verbs
 in a playful way.

VERB GAME
´ÉÉCªÉ ¤ÉxÉÉ+Éä +ÉMÉä ¤ÉgøÉä

How to play?

• Play this game according to the rules given at the end of the workbook.

Note : Because these exercises are oral, children can do them quickly and without much
effort. Therefore they do not hesitate to redo them if required.

Objectives

• These exercises are useful in internalizing the patterns of sentence construction.
• By doing oral exercises children become better prepared to successfully complete the

written exercises.

Sentence
Structure

Sentence
Structure
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Suggestions for the teacher
Before doing each oral exercise the teacher should go through the examples with the children.

Example: Explain the example in oral exercise 1 on Page 5 in this manner:
 Look at the first picture.

1. EòÉèxÉ ÊEòºÉ ºÉä ¤ÉÉiÉ Eò®ú ®ú½þÉ ½èþ? MÉÉä±ÉÚ, +¶É®ú¢ò ºÉä

2. ´É½þ ÊEòºÉ Eäò ¤ÉÉ®äú ¨Éå ¤ÉÉiÉ Eò®ú ®ú½þÉ ½èþ? ÊJÉ±ÉÊJÉ±É JÉ®úMÉÉä¶É Eäò ¤ÉÉ®äú ¨Éå

Look at the second picture.

3. EòÉèxÉ ÊEòºÉºÉä ¤ÉÉiÉ Eò®ú ®ú½þÉ ½èþ? MÉÉä±ÉÚ, +¶É®ú¢ò ºÉä

4. ´É½þ ÊEòºÉEäò ¤ÉÉ®äú ¨Éå ¤ÉÉiÉ Eò®ú ®ú½þÉ ½èþ? ½þÒxÉÉ +Éè®ú xÉÚ®ú Eäò ¤ÉÉ®äú ¨Éå

Since “Khil khil” Rabbit is singular we use '´É½þ' for him.
Since Heena and Noor are two persons we use '´Éä' for them.
Now look at the first picture in the example again and tell me

5. VÉ½þÉÄ '´É½þ' EòÉ |ÉªÉÉäMÉ ½Öþ+É ½èþ ´É½þÉÄ '½èþ' ±ÉMÉÉ ½èþ ªÉÉ '½éþ'? '½èþ'

Now look at the second picture in the example again and tell me

6. VÉ½þÉÄ '´Éä' EòÉ |ÉªÉÉäMÉ ½Öþ+É ½èþ ´É½þÉÄ '½èþ' ±ÉMÉÉ ½èþ ªÉÉ '½éþ'? '½éþ'

Now keeping these points in mind go ahead with the exercise.

What do the children do?

• The children should sit in groups of six.
• Within each group, turn by turn two children at a time should look at all the pictures and

make up the correct questions and answers. While doing this they should hide the answers
given at the bottom of the page.

• The remaining children in the group should listen to these two children carefully. After
each picture, they should check the children’s sentences with the answers given in the
workbook.

• They should keep doing this exercise until all the children have made up sentences for
all six pictures.

• If any exercise is proving to be difficult and a child is making a lot of mistakes then
instruct the child to keep repeating that exercise until they find the correct sentences
both easy and natural to say.

WRITTEN EXERCISE
Ê±ÉÊJÉiÉ +¦ªÉÉºÉ

Description

• The written exercises have a lot of variety.
• Most exercises are presented with illustration while some

are not.
• Every exercise has at least one example. The examples

enable children to do the exercises more easily and
successfully.

• These exercises can be done in the workbook itself.

Sentence
Structure
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FREE WRITING
º´ÉiÉÆjÉ ±ÉäJÉxÉ

In Hindi Ki Duniya 3 this task is titled '¨Éä®äú ¤ÉÉ®äú ¨Éå'.
In Hindi Ki Duniya 4 this task is titled '+{ÉxÉä ̈ ÉxÉ ºÉä Ê±ÉJÉÉä'.

Objectives
• By doing these early written tasks children of

class 3 get an opportunity to express their
thoughts about their own life and experiences.

• In class 4 children also use their imagination
in doing these written tasks.

• Children learn to write several sentences in
continuity about a topic.

• In this way the children will use the sentence
structures and vocabulary that they have
learnt in another context.

Objectives
• To assess the extent to which the children have internalized the various patterns of

sentence construction.
• These exercises give the children practise in writing Hindi sentences.

What do the children do?
• Children should first read the instructions.
• Get children into the habit of looking carefully at the examples.  They should pay special

attention to the words in bold.
• Only after this should they begin the exercise.

Suggestions for the teacher
• It is advantageous to have the children correct these exercises. The children can check

their own work or exchange books and check each others’ work.
• While checking they should use a different coloured pencil.
• While discussing the right and wrong answers the teacher should write the correct answers

clearly on the board.
• Later the teacher could collect the children’s books and look at them. This will provide

an indication of how well the children have understood the concepts. The teacher may
decide if some concept needs to be explained again.

• This lays the foundation for composition
writing.

What do the children do?
• In Hindi Ki Duniya 3 the child will write a few lines about herself by following an example

that is given.
• In Hindi Ki Duniya 4 the child will write a descriptive paragraph or a short story on a

given topic.

Whole Language
Expression
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• This section of the workbook presents some enjoyable activities for children.

• Children do these activities and exercises on their own and in doing so they begin to use
Hindi in a natural way.

• The exercises given in this section can be self-corrected by the children.  Answers for
some of the activities are provided at the end of the book. For the others, children can
find the answers by talking to each other.

MAGAZINE SECTION
{ÉÊjÉEòÉ

 Description

• TPR or Total Physical Response is a method of
teaching a new language in which the teacher
gives instructions using the imperative form. The
children act out the instruction thereby showing
their comprehension of the language.

• In Hindi Ki Duniya 3 and 4 each lesson has some
suggestions for TPR.  These are linked to the
themes and vocabulary of the lesson.

TPR
]õÒ-{ÉÒ-+É®ú

QUIZ
näùJÉå ÊEòiÉxÉÉ VÉÉxÉiÉä ½þÉä

 Description

• This is a quiz which children attempt based on their general
knowledge.

• The questions of this quiz are loosely connected to the topics
of the lesson.

Objectives

• In doing this quiz children draw upon their general
awareness of the world.

• Children  also demonstrate their ability to read with
    comprehension.

What do the children do?

• This is a multiple choice quiz and children pick out and mark the right answer.

Objectives

• Children’s comprehension of the language can be developed and gauged by this activity.

How to conduct TPR?

• Refer to the objectives, instructions and rules of TPR given at the end of the workbook.

Fun Activities

Fun Activities



40

Description

• In this exercise children read the description of an object and
match it with its picture.

Objectives
• This is an interesting way to introduce children to ways of

describing an object by bringing out its specificity.
• At this level the children don’t have the capacity to write

such descriptions themselves however they can understand
the same. Gradually they get accustomed to writing such
descriptions.

• The meanings of any new word introduced in this exercise

MATCHING AND COLOURING
ªÉ½þ CªÉÉ ½èþ?

RIDDLES
¤ÉÚZÉÉä iÉÉä VÉÉxÉå

Description
• These are simple riddles based on the vocabulary taught

in the lessons.
Objectives

• Children love riddles and these riddles are age-appropriate
challenges for them.

• Riddles encourage children to develop their capacity to
read with understanding.

• As children read and memorize the riddles, they become
aware of their rhyme and rhythm.

What do the children do?
• Children read the riddles.
• They try to comprehend the meaning

and guess the answers by drawing
upon the illustrations that have been
provided as clues.

are given at the end of the book. This helps the children to do
the exercise independently.

What do the children do?
      • In this exercise children read the description of the object.

• They understand the description and thus recognize the object.

• The children match the description to the correct  picture.

• They write the name of the object near the picture.

• They also colour the picture.

Fun Activities

Fun Activities

Suggestions for the teacher

• Children should be encouraged by the
teacher to memorize  these riddles and
ask their brothers, sisters, parents, friends.
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Description

• This section has a variety of suggestions
for class activities.

• Children can do these activities on their
own like making a birthday card, doing
a survey or making lemonade.

Objective

• Children love doing these activities and
in the process learn the practical aspects
of the language. The concrete tasks
when completed provide a great sense
of achievement.

CLASSROOM ACTIVITY
EòIÉÉ EòÒ MÉÊiÉÊ´ÉÊvÉ

Description
• This exercise is based on an illustration which presents

a composite scene with many elements.

Objective
• This develops the childrens’ ability to look at pictures

closely and interpret them.

What do the children do?

• Children will look at the picture closely and do the
associated exercise.

PICTURE BASED EXERCISE
ÊSÉjÉ {É®ú +ÉvÉÉÊ®úiÉ +¦ªÉÉºÉ

Suggestion for the teacher

• The teacher plays an important role in motivating the children to do these activities and
organizing the materials for the same.

Fun Activities

Fun Activities
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ROLE PLAY
EÖòUô xÉEò±É EÖòUô ¤ÉÉiÉSÉÒiÉ

Description

• Children prepare and present a conversation based on the
clues given on this page.

• An example of a situation is provided to guide them.
• This activity provides children with an opportunity to enact

their everyday life situations using Hindi.

Objectives
• Children enjoy making and presenting such conversations.

They bring into play a lot of creativity while doing this.
• Children also lose their inhibitions in using a new language

as they prepare and present such conversations.

How should this activity be done?
• The teacher should read and discuss the example with the children.
• The children should use the picture and the clues provided in the exercise to create a

conversation.
• Depending on the number of people required in the dialogue, the class can be divided

into groups of two or three.
• Give children some time to prepare their conversation.
• The teacher could help the children by providing them with the required vocabulary as

and when needed.
• Children should present their conversations to the class with full intonation and expression.
• The other children should look at the presentation quietly.
• They should not be preoccupied with their own presentations at this time.

• If the teacher and students applaud the children after the presentation this encourages
them greatly.

Suggestions for the teacher

• While the children are presenting, it is advisable not to correct their pronunciation, use
of words or sentence construction.  It is better to let the children speak without hesitation
in an uninterrupted manner.

• If you can’t understand what the children are saying, make a note of it and ask them later.
• Once the children have finished making their presentation, share your views with them

telling them what you liked, what you couldn’t understand etc.
• If many children are making the same syntax error then you could focus their attention on

the same and explain the pattern once again. Thereafter, get the children to practise it
orally.

Note: This activity is best conducted in a well-organized and relaxed classroom
atmosphere. Do not allow children to make fun of those making the presentation.
If any child does this, discourage her from doing so.

Whole Language
Expression
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EVALUATION EXERCISE
{É®úÒIÉhÉ EòÉªÉÇ

Description

• Each lesson ends with a short evaluation exercise.
• Through the games, activities and exercises of

these books the teacher can gauge the children’s
capacities and weaknesses on a continuous basis
(continuous assessment).

• Yet, the evaluation exercises provided at the end
of each lesson allow for more formal evaluation
and feedback.

• The evaluation exercise is short. In class 3, children
typically need just half the period to complete
the test. The rest of the period may be used for
discussing the test and correcting it.

• In class 4, he evaluation exercise is longer and
children will need the whole period to complete this.

Objectives

• To evaluate to what extent all the major objectives of the lesson have been achieved
(summative evaluation).

• To evaluate specifically if all the key sentence structures of the lesson have been
internalized.

• In class 3, the evaluation is in the form of a fill-in-the-blank exercise. Children complete
the story of Ganja Bhoot. Children of this age enjoy such stories. The intention is to make
the test interesting and attractive so that the children do it enthusiastically.

• These exercises are more formal in nature and consist of various kinds of exercises which
test the main concepts and vocabulary taught in the lesson.

Sentence
Structure
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When a five-year old Hindi-speaking child
comes to a second language Hindi class
he already has had approximately 18,000
hours of interactive exposure to this
language at home (assuming that the child
is awake 10 hours a day).

  A non-Hindi-speaking child

TWO KINDS OF LEARNERS

IN THE SECOND LANGUAGE HINDI CLASSROOM

 1. When a 5-year old non-Hindi-speaking
child comes to the second language Hindi
class he would have had sufficient
exposure to his first language. But his
opportunity to speak and hear Hindi is
limited to the class time. In a school one
gets at the most six 40-minute periods in a
week for the second language.  As such he
will get a maximum of 180 hours of
exposure to Hindi in a given  school year.

 2.

  A Hindi-speaking child

 3.

4.

5.

The table below explains the different experiences of two kinds of learners in a second
language Hindi classroom : a Hindi-speaking child and a non-Hindi-speaking child.

For this child, Hindi is not a familiar
language. Hence when someone addresses
him in Hindi, the unfamiliarity of the
language may make him anxious.

This child is initially on high alert and
makes tremendous efforts to comprehend
what is being said by cues such as the
context, gestures etc. However, when the
child is unable to understand the context
fully, then he finds it difficult to
understand Hindi and gradually his
interest in the language may diminish.

For this child, Hindi is a new language.
Therefore he is often unable to hear certain
sounds of this language, especially the
ones that are not common in the phonetic
structure of his native language.  Hence,
he is unable to pronounce some of the new
sounds and words readily.

Since Devanagari is a phonetic script, it is
possible for the child to decode the text he
has been given and read it aloud.  But when
he reads a text in Hindi, he doesn't
necessarily understand the meaning of this
text.  Decoding and reading with
understanding are two different activities.

This child is comfortable listening to and
being addressed in the language.  When
someone addresses him in Hindi, it seems
quite natural to him.

This child understands spoken Hindi well
and is able to converse in Hindi with ease.

Since this child has grown up hearing and
speaking Hindi he can distinguish
between the  various sounds of the
language with ease.  He  also doesn’t
normally have any difficulty in
pronouncing all the  sounds and words of
Hindi.

When this child reads an age-appropriate
text in Hindi or such a text is read aloud to
him, he usually understands the meaning
of this text.
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The gap between what the child already
knows and what he is expected to do in class
is not very wide, therefore he is most often
successful in doing the classroom tasks.
Hence it is relatively easy to motivate this
child in the Hindi class.

 10.

For teachers of Hindi, it is thus a unique challenge to introduce new learners to the Hindi
language in a manner that will make children enjoy the process of learning the language in
class and begin using it in their daily life, thereby making this language their own.

When the teacher gives age-appropriate
words and sentences as dictation, this child
can easily understand the meaning of the
words and hear the sounds accurately, even
though he may have some difficulty in
writing.  Yet since he hears the sounds
accurately and can comprehend the words,
dictation is not too daunting a task for him.

From birth to five or six years of age, this
child has absorbed, without any assistance,
the gender of countless nouns in Hindi.
Hence when he makes sentences, they are
usually free of gender-related errors and are
grammatically correct.

This child is able to successfully complete
individually or in a group all the oral tasks
expected from him at school.

This child is able to build on the foundation
of  the language competency that he brings
from home.  He memorizes new vocabulary
easily and  adds sentence structures to his
already existing repertoire.

  A non-Hindi-speaking child
When the teacher gives age-appropriate
words and sentences as dictation, this child
is unable to recognize some of the sounds
accurately.  He also doesn’t understand the
meaning of some of the words and
sentences. His difficulty with dictation
thus gets compounded and this seems an
impossible task for him to achieve.

Although the child may have become
familiar with some nouns in Hindi, he is
completely unaware of the gender of the
nouns.  Hence he is unable to make the
simplest of sentences accurately since the
gender of the nouns has an impact on
sentence construction in multiple ways.

While this child may gradually be able to
manage an oral activity in a group, doing
the same activity individually is something
that he may wish to avoid. He finds
reciting a poem, answering questions and
doing other oral activities by himself quite
difficult.

It is easy to forget words in a new
language. Even though in other contexts
this child’s memory is good, yet in Hindi
he tends to forget words and sentences that
were taught to him fairly recently.  Even
when he remembers some words, he has
difficulty in using them in a sentence.

This child may somehow succeed in
understanding some sentences and words
and is initially enthused by his small
successes.  However, he is unable to
express himself in Hindi.  There is a wide
gap between what he can do and what he
is expected to do. Therefore despite
immense effort he meets with repeated
failure.  As time goes by this makes it more
and more difficult for the teacher to
motivate this child in the Hindi class.

  A Hindi-speaking child
6.

7.

8.

9.
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When a Hindi-speaking child enters the classroom the teacher’s focus is invariably on teaching
him the Devanagari script. Once he is able to read and write, the language is further developed
by getting him to read new stories and working on these. However, often there are children in
the Hindi  classroom who do not have the opportunity to either listen to or speak in this language
outside the classroom. The Hindi Ki Duniya programme has been designed keeping in view the
situation and specific difficulties of such children.

We discuss below some of the common problems faced by students who are learning Hindi as
a new language as well as by their teachers.  These are first presented in their own words.
Thereafter possible reasons for these problems are discussed in the light of principles of learning
a new language. Lastly the manner in which these principles have been converted into pedagogic
practices in the Hindi Ki Duniya series  is outlined.

  Problem 1

PROBLEMS OF TEACHING AND LEARNING HINDI AS A NEW LANGUAGE

H$mZm H$mAm{

Student

You should say
“ImZm  ImAm{”

Teacher

Such mispronunciation of words or phrases is common for a non-native speaker of Hindi but
jars on the ears of the native speaker.

Reason and principles of language teaching

Every language has a different range of sounds.  Hence, to begin with, it is essential to familiarize
the student with the sounds of the new language.  Some new learners of the language are prone
to mispronouncing some sounds because they are in fact unable to hear them correctly and
distinguish between two similar yet distinct sounds such as Eò     and  JÉò— one being a non-
aspirate and the other an aspirate.  When Hindi letters are presented in their natural alphabetic
sequence, the similarity of sounds and the very proximity of their occurrence makes it even
more difficult for the learner whose mother tongue is not Hindi to discern the difference.  Thus,
when Eò and JÉ are presented one after the other, the student cannot hear the difference in their
pronunciation, let alone be able to enunciate them correctly.

Pedagogic practice

In Hindi Ki Duniya 1 and 2, the letters have been presented in a different order.  Similar sound-
ing letters are presented in different clusters.  Each letter is introduced separately through an
alliterative rhyme and the child is thereby introduced to the different sounds of Hindi system-
atically.
Every rhyme has been set to music and presented on the CD.  By listening to and singing these
rhymes over and over again children become familiar with all the sounds of the language.
They also imbibe the flavour of the language and experience the joy of rolling new sounds off
their tongue.

Over a period of time, if the teacher keeps insisting on the correct pronunciation, then children
are able to not just hear all the sounds but also to pronounce them accurately.
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When we speak in Hindi, these children
switch off.  We have to keep speaking and
explaining in English for them to listen.

Parent Teacher

Yes, these children just don’t
seem to be interested in
learning Hindi.

Last week I told the children a simple
story and taught them twenty new
words.  But they forgot most of them
just a few days later.

TeacherTeacher

Reason and principles of language teaching

It is difficult to remember words in a new language. Even names in a foreign language are hard
to remember.  Hence in the early stages of language learning, it is better to introduce only a few
words at a time.  These words must be introduced within a context.  Besides, it is also necessary
that opportunities are systematically created in the class for re-using the newly taught words.
If this is not done, it is quite natural for the children to forget them.

Yet, children do not enjoy memorization by rote, and try to avoid such tasks. Hence
memorization activities should be designed in a way that motivates the children and they don't
even realise that they are actually memorizing something.

Pedagogic practice

Through the  rhymes of  Hindi Ki Duniya 1 and 2,  not more than five nouns are introduced at a
time, all drawn from a common context and starting with a common letter.  This makes
memorizing these nouns easier for the child.

  Problem 2

Reason and principles of language teaching

Attention span is directly linked to one’s understanding of what is being said. It is difficult to
pay attention to something that one cannot understand. When the learner is faced with new
words or sentences, without adequate support of pictures or gestures that illustrate the meaning,
he tends to get lost and his attention is prone to wander off.

Hence, it is important that in the initial introduction to a new language, the subject matter be
kept limited. All that is said needs to be carefully supported by gestures, pictures and voice
intonation so that the child understands what is being said in the new language.

Pedagogic practice

Each rhyme narrates a small story or describes a situation.  It is illustrated in detail so that the
meaning of the rhyme comes through with very little explanation or translation in the child’s
first language.  For the convenience of the teacher the rhyme page of the textbook is also pre-
sented as a large chart.  The teacher can point to the appropriate part of the picture as she
presents the rhyme.  This helps the child to remain focused on the subject matter.

  Problem 3
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Parent

I can read  everything in Hindi but
I don’t understand much.

Student

Poorampat and flash-card games provide a fun-filled way of reinforcing words learnt through
the rhymes.  Children love to win and they do not mind playing the same game again and
again.  Hence even as they play these games, children automatically learn vocabulary.

Exercises in the workbook provide a variety of opportunities to revise the vocabulary of each
cluster in writing.  There are some self-checking exercises.  These reduce the child’s dependence
on the teacher.

  Problem 4

Reason and principles of language teaching

This situation often arises among non-native learners of Hindi because Hindi is a highly pho-
netic language and therefore it is relatively easy to learn how to ‘read’.  However, reading
cannot be reduced to the mechanical skills of decoding symbols. Until and unless the child
understands what he is reading, the act of reading is meaningless.  Therefore right from the
beginning, children should be given such texts to read which can be understood by them and
which they enjoy reading.  This is especially important while inculcating literacy in a new
language.

Pedagogic practice

In Hindi Ki Duniya 1 and 2 from the first cluster itself, all reading texts are well-illustrated.  This
helps the non-native learner to understand the context and guess the meaning of the text to
quite an extent.  Each reading text uses only those letters that have already been introduced to
the child through the rhymes taught earlier. Hence, the child need not wait to learn all the
letters before he begins to read. In fact, he can learn to read with comprehension from the first
cluster itself.  Since these texts are rooted in the daily life of children, they hold the interest of
the child.

  Problem 5

Reason and principles of language teaching

In Hindi each noun is either masculine or feminine and correct sentence formation depends on
knowing the gender. If a child is taught a lot of vocabulary and is later expected to learn or
guess the gender, this is an unrealistic expectation. He is bound to make several gender-related
mistakes in his sentence construction.  Hence, each noun needs to be taught along with its

TeacherTeacher

These students just don’t know the
gender of words and make so many
mistakes. I have talked to them so much
about gender and have stressed the
importance of the same again and again,
but all my efforts seem to be in vain.
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“I have a fairly good vocabulary in
Hindi but I find it impossible to make
even the simplest of sentences in
day-to-day situations.”

StudentStudent

gender from the very beginning in a systematic manner to ensure that the child is eventually
able to make grammatically correct sentences.

Pedagogic practice

Each noun is presented here along with a pictorial logo that indicates its gender.  However, the
noun-gender association needs repetition and reinforcement. Plenty of opportunity for this has
been provided through activities of observation, sorting out and application of the concept.
This would make it easier to teach correct sentence construction at the next level. In Hindi Ki
Duniya 1 and 2 children are taught the impact of gender on prepositions (example: xÉÉxÉÉ EòÒ xÉÉ´É,
xÉÉxÉÉ EòÉ EÖòkÉÉ) and on adjectives (example: {ÉÒ±ÉÒ {ÉiÉÆMÉ, {ÉÒ±ÉÉ +É¨É).  In Hindi Ki Duniya 3 and 4 children
are taught the impact of gender on different patterns of sentence construction.

  Problem 6

Reason and principles of language teaching

Knowing words does not mean that one can make correct sentences, for the sentence structure
of the new language could be quite different from one’s first language.   For example in English
we say, ‘I like eggs.’ However, in Hindi we cannot say ¨Éé (I) {ÉºÉxnù ½ÚÄþ (like) +hbä (eggs)÷. Children
who have a good vocabulary but have not been taught correct sentence construction have no
choice but to translate word to word like this.

It is for this reason that while teaching a new language

• children should first get the opportunity to read or hear sentences  in a meaningful context.
They would then be able to absorb/observe the patterns of sentence structure.

• they should be introduced to the rule that governs a particular sentence construction.
• lastly they should get plenty of opportunity to practise the same orally and in writing.

Pedagogic practice

Hindi Ki Duniya 1 and 2 comprises the beginner level of the programme and is intended for
building a sound foundation for later language learning. This is built through letter-rhymes,
reading-texts, games, gender-based exercises  enactments etc. By learning the rhymes and reading
the texts children learn some elements of the language (such as sounds, letters, words etc.) and
along with this they also absorb some language structures. This  knowledge of the language
can then readily be drawn upon and extended in the next stage of the programme in a systematic
manner, shifting the focus of learning from script, pronunciation, vocabulary and gender at the
beginner level (Hindi Ki Duniya 1 and 2)  to sentence construction and speech in the intermediate
level (Hindi Ki Duniya 3 and 4).
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Many languages are spoken in India and Indians often speak more than one language with
tremendous ease.  What is surprising is that whereas the informal process of language learning
is often successful, the same process, when carried out in the formal framework of a school
classroom may seem difficult and uninteresting.  On observing and analyzing this situation
closely some basic principles of teaching a new language formally in the classroom come to
light.  If we make these principles an integral part of our teaching-learning process then learning
a new language can become an interesting and satisfying process for the child.

1. Make learning a new language enjoyable for the child

Young children don’t usually feel the need to learn a new language
nor do they see any major benefit in doing so. Therefore it is important
that the child is attracted to the activities and finds the process of
learning a new language intrinsically interesting.

As such, the songs, games, stories and dialogues of Hindi Ki Duniya
1,2,3 and 4 have been created keeping in mind the interests of young
children.

2. Provide ample opportunities for absorbing the new language

Two kinds of processes can be seen at work among those who are learning a new language:
they absorb certain elements of the language unconsciously and they need to learn certain
elements of the language consciously in a step-by-step manner.  In order to absorb the language
it becomes essential that the learner has enough opportunity to hear it being spoken.  Hence
the primary language that the teacher uses in the classroom becomes critical.

It is suggested that the teacher use the new language as far as possible. Children often expect
and ‘cue’ their parents and teachers to translate everything back into their first language. Since
it is primarily through the teacher that the children get an opportunity to hear the new language,
the less the teacher translates the poems, dialogues, songs etc. into the first language of the
child the better it is.  At the same time, if the children wish to express themselves in their first
language, this should be accepted, since this provides opportunities for them to express their
thoughts. This would increase their sense of participation. In such situations, the teacher could
restate what children speak, so that all children get to hear the manner of expressing it in the
new language.

There are various ways in which the teacher can teach these songs, poems and stories without
resorting to translating into the first language. For instance, in order to explain the rhymes and
stories the teacher could:

•  Act out the meaning of a sentence or phrase
•  Point to the pictures
 • Use available concrete objects to explain

the meaning of words
• Use her knowledge of the children to explain

certain words.
Since children are unable to appreciate lengthy explanations in words, it is best not to resort to
this, either in the first language or in the new language.

BASIC PRINCIPLES FOR TEACHING A NEW LANGUAGE

IN THE CLASSROOM
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3. Use pictures to support comprehension

Books introducing a new language need to strike a proper
balance between natural language and simple language.
If a child is presented with simple but unnatural (or
meaningless) sentences in the new language, it is difficult
to generate any interest or curiosity.  On the other hand, if
she is presented with rich and natural language, but does
not have the means to make sense of it, then too her interest
gradually diminishes.  However, if the rich natural text is
sufficiently supported by illustrations, the children can
draw the meaning of the text.

Therefore, in Hindi Ki Duniya 1 and 2, though the poems use a rich natural language, it is presented
to the child with large pictures.  The poems are linked to the experiential and imaginary world
of the child and this gets her interested in them.  With all this support, the child is able to make
sense of the rhymes. However, one must not expect that she understands all its nuances.

In Hindi Ki Duniya 3 and 4 through the dialogues and stories the child is presented with natural
language linked to child-friendly contexts.  Familiarity of context and illustrations help the
child to make sense of the text.  By asking simple questions about these pictures the child is
helped in speaking about the text and gradually starts responding in full sentences.

In Hindi Ki Duniya 5 the number of illustrations are much less because by this time the child has
the capacity to read, understand and visualize the world of the story.  Illustrations however
serve the purpose of attracting the child to the text and helping her understand it better.

4. Give sufficient time and support for absorbing the language before expecting the child to
speak

The foundation for the new language gets laid slowly. Children must
get sufficient opportunities to listen to the new language and to use it
in different situations. At the beginner level we should not expect the
child to start speaking fluently in the new language. As the child’s
storehouse of words and sentences used in everyday life becomes
richer, she would feel like expressing herself in the new language.

Sufficient time needs to be given for this; else children get stuck at a certain level and they find
it difficult to move beyond it.

It is for this reason that in Hindi Ki Duniya 1 and 2 children get ample opportunities to hear
Hindi being spoken and sung through the rhymes, readers
and dialogues; yet they are not really expected to speak a
lot.  In Hindi Ki Duniya 3 and 4 not only are they expected to
speak in full sentences, but they are also supported in doing
so by the multiple oral and written exercises and games
provided in the books.  In Hindi Ki Duniya 5 the non-Hindi-
speaking children are expected to do the same level of
written and oral exercises as well as activities that are
expected from a Hindi-speaking child of the same age.
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5. Support the child’s capacity to read with comprehension

The reading texts given to children in the initial years of learning
a new language should be such that they can readily make sense
of these. Merely recognizing the letters and sounding them out
cannot be called ‘reading’.  There are several means by which
children can be supported in making sense of what they read.
These are:

• Linking with children’s prior experiences
• Presence of some known words
• Guessing the meaning of unknown words through the context
• Using the pictures, logos etc. found on the page
• Reading out the texts with intonation and expression.

The reading texts of Hindi Ki Duniya 1,2,3 and 4 make use of all these strategies.  The reading
texts have been read aloud on the CD with intonation and expression for this very purpose.

6. Identify the complexities of the new language and sequence their introduction

Some aspects of the new language need to be taught in a well-ordered sequence; the child
cannot be expected to absorb these naturally. The sequence of teaching these needs to be
determined according to the major difficulties and complexities in the syntax of the new language.
The main difficulties noted in young learners of Hindi are the following:

• Remembering new words

• Gender of the nouns

• Mispronunciation of certain sounds leading to spelling errors

• Reading with understanding

• Impact of gender of nouns on sentence construction

• Impact of prepositions on nouns

• Impact of the subject on the verb

• Which verbs reflect the number and gender of the subject and which ones reflect
     that of the object

• Impact of direct object on the verb in past tense (usage of 'xÉä')

• Use of the different past tenses.

Several exercises and activities in Hindi Ki Duniya 1,2,3 and 4 are specifically designed and
sequenced to address the above difficulties.
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7. Prepare the children for experiencing success in the use of the new language

8. Use childrens’ multiple senses in learning the language

Learning a language cannot just be a mental process.  Language is learnt through a variety of
experiences.  Yes, paper and pencil exercises have a place in this process.  Yet, there should be
enough number of activities that bring into play the multiple senses of the child: for instance
listening to and singing a song, looking at pictures and interpreting these, drawing pictures,
colouring, role playing and drama, playing games with flash-cards etc.  Each of these activities
plays a vital role in the process of learning a new language.  Such activities have been included
in Hindi Ki Duniya 1,2,3 and 4.

Before expecting the children to do oral and written exercises, it is important to prepare them
for these through interesting games and activities.  It is not easy to remember words, their
spelling, their gender etc. in a new language.  This is the reason why children should get ample
opportunity to practise and memorize these through repetition.

This is the main objective of the games in Hindi Ki Duniya 1, 2, 3 and 4. By playing these, children
are amply prepared to handle the oral and written exercises so that at every stage they complete
the task successfully.  This feeling of success in speaking and writing with confidence in a new
language motivates them to further their learning.

9. See errors as an opportunity for learning

It is natural to make mistakes while learning a new language. However, children may feel
inhibited if the teacher repeatedly corrects them, or shows her irritation at the errors through
her facial expressions.  To avoid this possibility it is important to look at children’s errors as an
opportunity for learning.

Which error should be corrected and when? Such a decision needs to be
based on the objectives of the teaching-learning activity on hand.  For
instance, if the child makes an error in pronunciation, while playing a
flash-card game (to show her knowledge of gender), then it may be
sufficient to simply repeat what she has said with the correct
pronunciation if the opportunity presents itself. However, while
memorizing and learning the rhyme the child could be asked to repeat
what she has said with the correct pronunciation.  If need be, she can be
taken aside and one could specifically teach her the correct pronunciation.
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While correcting the workbook exercises, it is good to get the children to do the correction
themselves. Children could exchange workbooks and correct them. The correct or incorrect
answers should be fully discussed and the correct answer written on the board. Such discussions
become an opportunity for teaching-learning. In correcting like this, children who have
themselves made the mistake, often end up understanding the concept while correcting someone
else’s notebook. Later you could collect the notebooks and assess the understanding or level of
individual children.

In correcting free writing (paragraph writing etc.), it is best if you tell the children beforehand
what are the specific things you are going to look out for during correction.  For example you
could tell the children that for this assignment, you are going to look specifically at the usage of
the matra of UôÉä]õÒ < and ¤Éc÷Ò <ÇÇ only, and the effect of the preposition on nouns.  If you indicate
specific things, it is easy for children even as they write freely to concentrate on the accuracy of
these limited aspects. And your red pen doesn’t end up decorating their entire page!

10. Create a conducive environment to encourage the learning of the new language

One of the functions of language is to enable relationships to be formed and our thoughts to be
expressed.  When children learn a new language in a tension-free atmosphere which allows for
this, they get attracted to the new language, their interest is awakened and sustained and they
participate in all the learning activities with enthusiasm. Through this process they learn to
relate with each other, with the teacher and with the cultural world of the language.
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